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1. Are the contents of Computer Science teaching aligned with Science Education, with Engineering Education, with vocational training, and/or with personal application usage? With one, or with the other, or ith a combination of any of these?

My answers to these questions are as follows:

Computer Science should be taught as a science, that is, as the intellectual effort to understand the underlying principles of phenomena and events, no less than the effort to gain practical know-how. I believe that theoretical understanding has a long range practical value. This has been demonstrated in many domains of knowledge.

2. Is a theoretical and intellectual understanding of the basic principles of Computer Science (theoretical informatics) a necessary part of a long range Engineering, vocational or pragmatic use of digital technologies?

My answer to this question is as follows:

Conceptual understanding is a necessary and important condition for a skilled practical know-how. 

3. What is the most important test of the know-how of our teaching – knowing the most up-to-date versions or the most stable and endurable general principles?
My answer to this question is as follows:

The test of an important knowledge is not by its up-to-date expressions, which are temporary by definition, but by its stability and the scope of its applications. As some wise man said once: "Technologies change but the principles remain preserved." 

4. Are the inter-disciplinary connections of Computer Science necessary for learning and understanding it?

My answer to this question is as follows:

Computer Science has many interesting inter-disciplinary relationships and they are worth knowing, on the level of general principles and familiarity. Yet, at the same time, these are worth knowing as examples of deep inter-disciplinary relationships: Electrical Engineering (in order to understand what are the characteristics of computer hardware, and what is only incidental to the essence of computing); Control and System Theory (in order to understand the essence of information machines); Biology (in order to understand the function of Informatics in Bio-Informatics, and the possibility of biological hardware); Quantum Physics (the precise meaning of the Quantum Computer); Business Administration (in order to understand one of the main roots of the practical applications of Computer Science); Industrial Engineering (in order to understand the automation trend of the Digital Technologies and the concept of the computer as a universal automatic data machine); Text Studies and Literacy (the textual essence of Computer Science, understanding Digital Literacy as a branch of Literacy and a basis for Educational Informatics, and understanding text as both a data-type and a digital dynamic system).
5. Is history of computing, of hardware, of the use of digital technology, and/or the history of technology, necessary components of Computer Science Education?

My answer to this question is as follows:

A good familiarity with the history of technology at large, with the history of the use of data processing procedures and of algorithms, with the history of the concept of an algorithm, with the history of hardware and of software, and with the history of the use of computers, consist an effective immunization against tendencies towards cognitive blindness and addiction to naïve hype and public relations that come with each technological innovation.
6. Are precise and complete definitions of the basic technical terms of Computer Science, a necessary part of CSED?

My answer to this question is as follows:

Definitions are not simple, even in the more formal sciences. Yet, every effort has to be made to make the basic principles taught as clear as possible. This cannot be accomplished without good, precise, true and complete definitions. In particular, the terms "data", "data-type", and "algorithm", should be defined correctly. The main mission of a CSED program is in achieving this objective.
7. Should, or should not, reference to commercial identities be avoided at all costs in CSED?

My answer to this question is as follows:

Academic and professional ethics require that Computer Science programs should not become advertisement and marketing tools for commercial enterprises.
8. Should the program of study include a fair coverage of the various “ideologies” of Computer Science? And if so, how can a single teacher apply this in school?

My answer to this question is as follows:

It depends on the system. The student of Computer Science in a higher learning institute has the opportunity to meet different teachers and different conceptions of the subject matter. This is not true at High School or at Junior High. Hence, the mission of a Computer Science teacher at school is much wider and more critical than of a Professor in the Academia, as far Computer Science Education is concerned.
9. Does CSED have its own methods of teaching and pedagogy, or should CSED conform to the current trends of novel pedagogical approaches?

My answer to this question is as follows:
The special teaching methods of Computer Science are critical for students that are sensitive to formal and ultra-analytical contents. Therefore, methods of teaching  should be tested for their applicability to the contents of Computer Science, and not just copied from other domains.
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